The importance and usefulness of incorporating video media elements to teach listening have become part of the general understanding and commonplace in the academia nowadays (Alonso, 2013; Macwan, 2015; Garcia, 2012) . Hence, it is of vital importance that students are taught effectively and assessed accordingly on their listening skills. The purpose of this study is to examine students' perceptions towards audio only method and video media method in listening assessment. The participants for this study were 150 students from four different faculties. Pre and post-test were conducted in collecting the data for this study with the same set of questions with two different assessment methods used. The results indicated that the majority of the participants have positive response towards the use of video media as their listening assessment method as it provides authentic, meaningful, and real-life situation contexts. Video has been used as a tool to cater the needs of 21st century learners as these learners are exposed with a lot of visual materials in their daily life. More video media related assessments should be implemented in the second language (L2) classrooms so that students will be more familiar with the different types of assessments present these days. In light of this notion, curriculum developers should be aware of the advancement in technology and ready to invest in changes.
Introduction
Over the past decades, an intense interest in the second language (L2) learning, testing, and teaching of listening skills bloomed and continue to blossom in the sphere of academia (Macwan, 2015; Dolati & Richards, 2011; Meskill, 1996 ; M. J. Kenning & M. M. Kenning, 1984) .
In present time, listening assessment is conducted by using traditional or audio-only method which does not portray real life situations or authentic scenarios. Due to limited vocabulary and low proficiency in the English language, it was observed that students did not perform well by using the traditional method. Based on the feedback obtained from VAK Questionnaire, it was discovered that students were more inclined to visual and kinesthetic learning styles. Hence, this study has come up with a hypothesis that students would prefer to use video media as their listening assessment method. This is due to the rapid growth of communicative tools such as Proxy Site, Redkix, Quora, FaceTime, Smule, SnapChat, WhatsApp etc. which are in trend among young leaners nowadays. Consequently, it strengthens the fact that instructors need to provide students with authentic, meaningful and functional listening materials for assessment to cater the needs of these millennials. Thus, this study would like to examine the students' perceptions on the use of audio-only and video media as their listening assessment methods.
Literature Review

Students' Perceptions towards Different Listening Assessment Methods
In the world of teaching and learning, students' perceptions are very crucial because teachers, lecturers and instructors need to take students' preferences into consideration before they come up with teaching materials and lessons (Bulut & Üğüten, 2003) . Apart from that, instructors also need to consider students' prior knowledge even though it can be a challenge to the lecturers as reported in the Manual for Language Testing Development and Examining, Council of Europe (2011) . This process is the same when instructors are setting question papers.
Instructors need to know the objectives of the lessons because in evaluating students' knowledge, they need to make sure that students have knowledge of the subject matter which is related to the issue of test validity (Reynisdóttir, 2016; Alonso, 2013) . Students have different perceptions when their instructors use different approaches and methods in classes (McKittrick, Mitchum, & Spangler, 2014) .
According to Hasan and Tan (2012) , students enjoyed using podcast as their listening tools. This is because it was found that podcast enhanced students' listening comprehension and at the same time it was something current. In other words, students would prefer their instructors to use something different, authentic, and interesting in the class. Besides, the integration of technology would help instructors to gauge students' interest and it can also be applied in listening assessment. This claim is supported by Ismaili (2013) . Furthermore, Hassan, Mohd Mokhtar and Zainal Abiddin (2013) determined that students performed better when they use traditional method compared to online method as they had better instructions in traditional method compared to online method.
Studies by Mirvan (2013) , Woottipong (2014) and Sarani, Behtash and Arani (2014) highlighted that students' perception on using video media was positive because by using video media, their listening comprehension became better and they were more interested to learn the skill and the language. This is due to the use of authentic language in the video. These three recent research results are parallel to one of the pioneer research by Gruba (1997) where he indicated that students have positive response to the use of video media. In fact, the students also preferred to have a video evaluation rather than written and audio evaluation. A study by McCarthy (2015) has proven this claim. The students preferred video evaluation because it reflects face to face interaction.
Moreover, a report from UNESCO Bureau Report of Education (2013) stated that students perform better in their assessment and evaluation when they have truly understood the purpose and process of the particular assessment or evaluation (Muskin, 2015) . This is in line with what was mentioned in the work of Bailey and Wolf (2012) in which they highlighted the alignment of language assessment.
Method
Research Design
A quantitative approach has been utilised to gather data for the current study. In relation to the above, four major groups with an equal level of proficiency from four different faculties all over the campuses of Universiti Teknologi MARA (University M) were selected as the focus of the current study. These four groups were given two sets of similar listening assessments. The participants consisted of 150 semester one students from four faculties and referred to as Faculty of Film, Theatre and Animation (FITA), Faculty of Sports and Recreational (FSSR), Faculty of Music (FMu), and Faculty of Art and Design (FAD). The instruments used for this study were Visual, Auditory, Kinaesthetic (VAK) questionnaire, Multiple Choice Question (MCQ) sheet and questionnaire.
Method of Data Collection
In this study, pre and post-test (audio only and video media methods) were used in collecting the data. First, all of these four groups listened to selected audio. They were given a set of listening assessments in which was completed based on the audio played. On the second session, students were given the same set of questions for listening assessment inclusive of video to answer the questions.
Methods of Data Analysis
The data collected were analysed by using Statistical Package for the Social Sciences (SPSS). There were two different statistical tests used in order to determine the result of the study; descriptive statistics and inferential statistics. Mean, standard deviation, and t-test were used to analyse the data. Table 1 demonstrates the mean scores of four variables which are 'Authenticity', 'Students' consultation', 'Students' capabilities', and 'Test difficulty' for FiTA, FSSR, FMu, and FAD. In regards to authenticity, the highest mean score obtained for audio was from Fmu with 4.25 (SD= .53), followed by FSSR with 4.14 (SD= .51), FAD with 3.60 (SD= .44), and FiTA with 1.10 (SD= .16). In terms of students' consultation, the highest mean score obtained was from FSSR with 4.27 (SD= .49), followed by FMu with 4.14 (SD= .59), FiTA 4.12 (SD= .57), and FAD with 4.07 (SD= .49). Meanwhile, the highest mean score obtained for audio in regards to students' capabilities was from FMu with 4.05 (SD= .77), followed by FSSR with 3.97 (SD= .62), FAD with 3.71 (SD= .06), and lastly from FiTA with 3.64 (SD= .65). On the other hand, the highest mean score obtained for audio for test difficulty was from FSSR with 4.11 (SD= 1.3), followed by FiTA with 3.86 (SD= .94), FMu elt.ccsenet.org English Language Teaching Vol. 10, No. 8; 2017 with 3.39 (SD= 1.26), and FAD with 3.28 (SD= 1.3). In regards to authenticity, the findings indicated that the majority of the participants from two faculties (FiTA and FAD) feel that the use of video is more authentic than audio for their listening assessments. The use of conversational videos as their listening material assessment is considered as authentic and functional as it is a real life situation. This relates with their visual predisposition as can be seen in their choice to major in the in visual arts. This perception contrasts with the perception of the participants from the other two faculties. Participants from FMu perceived both video media and audio only as authentic whereas participants from FSSR perceived audio only as more authentic. The study by Mirvan (2013) and Woottipong (2014) affirmed that the use of video in the classroom has motivated the students to learn and participate more during the learning session due to the real life situation portrayed in the video used which is considered as natural, authentic and meaningful.
Results
As for students' consultation, it relates to the students' previous knowledge about traditional and video-media method and also according to the instructor's explanation about the test. It is evident in the mean scores obtained from the majority of the students that showed participants understood audio only method more than video media method. The majority of the participants understood audio only instructions better as they are familiar with the traditional listening method assessment as compared to the video method assessment. This finding is parallel to the research done by Hassan, Mohd Mokhtar and Zainal Abiddin (2014) which also indicated that their participants understood the instructions better in traditional method as compared to online method used as their listening assessment method.
The results for students' capabilities indicated that students believe they can score in either audio only or video media methods. There was only a slight difference in the mean score obtained for both methods. Participants Vol. 10, No. 8; 2017 from FiTA and FSSR believed they can perform better by using audio only method. In contrast with FAD students who think they can score better by using video media. As for FMu participants, they believed they can score in both methods equally. Based on the result obtained, students' acceptance on the new listening method which is video media method is positive. According to Hasan and Tan (2012) , students prefer their instructors to use something different in the class because it enhances students' listening comprehension and at the same time it is something current. Thus, it shows that students perceived new methods for listening assessment positively.
In terms of test difficulty, the majority of the participants from all four faculties feel that video media assessment is easier for them due to the presence of the video in facilitating the test. Both tests were using the same materials and the students perceived the video media method as easier since they can also watch the video during the test. Therefore, they can see the non-verbal aspects presented in the conversation. Woottipong (2014), Sarani, Behtash and Arani (2014), and McCarthy (2015) in their study also found that students believe they can score well by using video media due to the use of functional language and authentic context in the video. 
Discussion
It can be reflected here that in terms of the instruction given, students were clear and were able to comprehend the instruction stated for all the parts in the question sheet. This is triggered by the presence of the lecturer and the instructor during the test. This statement is aligned with the value contained in the UNESCO Bureau Report of Education (2013) in which students perform better in their assessment and evaluation when they have truly understood the purpose and process of the particular assessment or evaluation (Muskin, 2015) . In terms of level of test difficulty, participants at large agreed that the assessment should match the level of their language proficiency. Hence, the test questions should be prepared accordingly. This is in line with what was mentioned in the work of Bailey and Wolf (2012) in which they highlighted on the alignment of language assessment. The researchers claimed that a strong alignment between standards and assessments will ensure meaningful and accurate measures of students' language achievement.
Next, the majority of students in the current research believed that test content should relate to daily life, world knowledge, general or workplace issues. This can be understood clearly that the students favour authentic context where it is more interesting and related to them. This is in accordance to what Alonso (2013) had mentioned in his work; the aim of teaching listening comprehension is to help learners of English cope with listening in real life. This is in total contrast in the case of students in University M; the content of the present listening test is not authentic and does not reflect real-life situations. On top of that, participants at large agreed that test content should be up-to-date and interesting so that students can learn in meaningful contexts. This is crucial as listening assessment needs to be matched to their interest as students understand better when their listening assessment is related to current trends and real life situations. In accordance to the latter point, Ismaili (2013) mentioned that students were less attracted to use course-books compared to watching movies.
Moreover, in regards to the test items, participants also agreed that test items should be sourced from different fields of study. Hence, it is a challenge to lecturers as reported in the Manual for Language Testing Development and Examining, Council of Europe by UNESCO (2015) , where the design phase of an assessment would be the ultimate challenge in preparing a sturdy and well considered listening assessment. Overall, from the feedback received from the participants, researchers of the current study believe that there were various elements involved in producing a proper assessment. Some of these elements were the instruction of the test, level of test difficulty, test content, test items, and level of students' proficiency and ability.
Conclusion and Recommendations
According to the students' perceptions, the majority of the participants perceived video media as a great tool for their listening assessment as it provides authentic, meaningful, and real life situation contexts. However, more consultation or instructions on video media should be given to the students as they have less exposure on the use of video for their listening assessment. Students were only familiar with the traditional method (audio only) which is used to assess their listening skills starting from primary school till tertiary level. Gruba (1997) has foreseen the potential of using video media in listening assessments. 1997 was only the beginning of the new video media era, and the introduction of the Internet. After 20 years, why are we still using the traditional way in assessing listening skills? The students should be given more exposure to natural and authentic conversations which should have happened a long time ago. Video has been widely used as a learning material and it is proven to be a great tool in learning language. Video provides natural, meaningful, and authentic contexts for the learners to learn better. Video has been used as a tool to cater to the needs of 21st century learners as these learners are exposed to a lot of visual materials in their daily life. Learning also takes place outside of the classroom and thus, instructors need to bring outside situations and scenarios into the classroom.
In the teaching of listening in the L2 classroom, the use of audio-visual aid has come a long way. Changes in the patterns, approaches and materials are seen to be quite apparent these days. Hence, it is of vital importance that students are taught effectively and assessed accordingly on their listening skills. Moreover, it is also crucial for educators or instructors to ponder upon the repercussions of implementing authentic materials in their lessons. Specifically, it is essential that instructors realize the importance of in-depth planning and training when implementing authentic assessment in the classroom. It is challenging to construct a practical and authentic assessment in any classroom, but it is much tougher in the L2 classroom. Therefore, instructors could be particularly specific in providing clear instructions for each assessment and instructors should be mindful of the contexts chosen for audio-visuals used in their listening assessments. On top of that, more video media related assessments should be implemented in the L2 classrooms so that students will be more familiar with the different types of assessments present these days. In light of this notion, curriculum developers should be aware of the advancement in technology and be ready to invest in changes.
